Creating a classroom culture which promotes positive attitudes and motivated learners by Summers, Moira et al.
II.7 Creating a Classroom Culture which Promotes
Positive Attitudes and Motivated Learners
Moira Summers, Carolin Dässel & Marcus Lauer1
Chapter and Analytical Short Films show the Scottish “aspects of quality” of mu-
sic education. Four key capacities of comprehensive education: successful learn-
ers, confident individuals, responsible citizens, and effective contributors to so-
ciety, and three key competences for comprehensive musicianship: listening,
performing and composing.
Fig. 1: Stills from ASF-1 (Scotland-Lesson)
Music education in Scotland has changed vastly since Curriculum Paper 16
– Music in Scottish Schools was published in 1978 (Scottish Education De-
partment). From the 1980’s onwards, reforms have transformed traditional
singing and music appreciation lessons into mainly practical experiences with-
in a comprehensive educational framework. Both of these latter aspects can
prove challenging for music educators. Practical lessons require smaller class
sizes for effective learning to take place, therefore school management have
to be brought on-side and agree to maximum class sizes of 20 pupils. With-
in a comprehensive framework it is normal to have different ability levels of
students of the same age, but in music the range of ability can be substantial
1 This article was created through dialogue between Christopher Wallbaum and the scottish
music educators at a seminar in Leipzig. Every participant of the seminar contributed to the
result; thank you to Thomas Bromme, Teresa Eichler, Linda Hensel, Sebastian Hensel, Julia
Kopczak, Hendrik Krüger, Valentin Mühlberger, Julia Müller, Georg Postulka, Darja Schäfer
and expecially to Carolin and Marcus, who created the first version of the article.
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with beginners as well as highly experienced musicians in the same class. Al-
though practical music-making is now established as the core learning expe-
rience, the intention of this discussion paper is to present a contemporary
view of what constitutes good music education in Scotland. 
The Scottish “aspects of quality” are demonstrated in the two Analytical
Short Films Creating a classroom culture which promotes positive attitudes
and motivated learners (ASF-1) and Comparisons between a Scottish and
Californian lesson (ASF-2). ASF-1 constitutes the theoretical concepts used in
the Scottish educational system whereas in ASF-2 the Scottish point of view
is reflected in the Californian approach to music education. Within the school
system in Scotland the “aspects of quality” are based on the educational con-
cept of formative assessment (Black and Wiliam, 2001) and the music edu-
cation philosophy of comprehensive musicianship (Sheridan and Byrne,
2003), both of which are present in the curriculum (Bryce and Humes, 2008);
these are discussed in more detail later. 
The Scottish educational system includes eight curricular areas of “human
life studies”. Within these areas Music is part of Expressive Arts, as well as
drama, art and design, and dance (Education Scotland, Curriculum for Ex-
cellence, online). 
The comparison with the California-Lesson was selected to make com-
parisons with the Scottish lesson by illustrating some aspects of teaching
which are significant. In reflecting the differences between these lessons the
Scottish “aspects of quality” can be identified and evaluated. Hence both
ASFs create a basis for discussion. Additionally, the teacher’s main objectives
concerning the principles mentioned above and the sample lesson in particu-
lar are also taken into consideration (interview with the teacher before the les-
son).
Black and Wiliam (2001) support the theory of formative assessment. One
main feature is that assessment evidence is used by the teacher to enhance fu-
ture learning (Black and Wiliam, 2001, 2). Another aspect requires the
teacher to share the lesson learning intentions and success criteria so that stu-
dents have an understanding of what successful learning is. Assessment is
shared between the teacher and students (peer and self-assessment) so that
eventually students can assess independently of the teacher. Therefore, re-
flecting on the lesson, the constant practise of giving and receiving feedback
and the interactive work between the teacher and students are integral
throughout a students’ whole school career. 
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The dialogue between pupils and a teacher should be thoughtful, reflective, fo-
cused to evoke and explore understanding, and conducted so that all pupils have
an opportunity to think and to express their ideas (Black and Wiliam, 2001, 8).
Thus the students are given the chance to actively take part in their learning
process. In the long run they should be able to phrase their own learning in-
tentions and corresponding success criteria. 
Sheridan and Byrne (2003) describe the development of Scottish music ed-
ucation from traditional practises to a modern approach of comprehensive
musicianship by citing Woods (in Choksy et al., 1986, 110) who advocated
that students develop a balance of the following three competences:
– Performance: reading and recreating music written by a composer
– Analysis: describing the music through perceptive listening
– Composition: understanding and utilising compositional and improvisa-
tional techniques (Sheridan and Byrne, 2003, 5).
This new philosophy of music education offers students the ability to develop
their individual skills by extending the traditional western classical-music cur-
riculum to the broad field of contemporary music (ibid., 5, 6), the teacher sup-
portively assessing the student’s success and constructively critiquing their ar-
eas for development (ibid., 4), and the opportunity for students to choose the
instrument for study as well as the style of music to perform. These changes
“would reshape music in the classroom into an action-based experience, open
to all children, regardless of their musical or academic ability” (ibid., 3). 
The Scottish Government has integrated the concept of formative assess-
ment and the three-fold content (listening, performing, and inventing) into the
curriculum for music education, based on Curriculum for Excellence (CfE
(2011). 
The aim was to create a curriculum fit for the 21st century and to foster the de-
velopment of knowledge, skills and attributes so that all children and young peo-
ple in Scotland can develop four “key capacities”: successful learners, confident in-
dividuals, responsible citizens, and effective contributors to society (Bryce and
Humes, 2008; see also CfE, 2011). 
In primary school (P1 to P7, age 5–11) as well as secondary (S1 to S3, age 12–
15), music is a compulsory subject. At senior level (S4 to S6, age 16–18), stu-
dents choose the subjects with which they would like to continue, and in con-
sultation with the school can decide the time and level of their qualification
exams. 
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The teacher of the sample lesson also mentions in the interview several
“soft” skills as important educational objectives: being on time, coming well-
equipped, proper handling of instruments, being ordered and tidy etc. She
points out that these are “[…] skills that can be transferable across (you
know) their life skills […] so I hope it helps to build those characteristics” (T-
Interview I, Lines 160 f.).
Scottish Aspects of Quality of Good Music Education 
Represented in ASF-1
As the four sequences of the ASF-1 are chosen according to the “aspects of
quality”, this chapter is subdivided to address each of the selected topics. 
The teacher’s main aim of the lesson is to guide the pupils into embracing
“Scottish Culture”, one component in the process of developing a personal
identity (Education Scotland, expressive arts, principles and practice).
Pupils need to be aware of their environment and how they contribute to their
world around them. […] so they need to have a good understanding of this topic
[…]. It just enhances their sort of citizenship, their pride, their understanding that
they have for this country (T-Interview I, Lines 130–135).
According to the topic, the basic structure of the sample lesson is divided into
three parts: revise Scottish instruments by playing the game “Musical cha-
rades”, working with a partner to recognize audio examples of Scottish
dances, and performing Scottish music in a group activity. The introductory
part is intended for enjoyment and warming-up the students. In the second
part the idea of listening is realized within an analytical task. The focus in the
last part of the lesson is musical practise – also the teacher explains the pupils’
preferences for performing (T-Interview I, Lines184–186). 
Composing is not implemented in the sample lesson. According to the
teacher composing is only possible when pupils have considerably more
practise in listening and performing. These competences also support fur-
ther opportunities to create individual and social skills activities (see T-In-
terview I, Lines 180–190).
The aspects of formative assessment are represented in the form of the
omnipresent learning intentions and different ways of feeding back. For cre-
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ating an open-minded classroom culture, the students constantly reflect on
their achievements as we can see in the ASF-1 (e.g. S-Interview I, Lines 37–
38; S-Interview II, Lines 40–43; S-Interview 3, Lines 43–53; ASF-1, CI I, cuts
2–8). The teacher wants them to reflect, give constructive feedback to their
classmates and suggest general and individual improvements (see T-Interview
I, Lines 78–80). In the interview after the sample lesson the teacher realized
that not enough time was left for as thorough feedback as she would have
liked (T-Interview II, Lines 107–110), however, this was addressed later in a
subsequent lesson.
During the lesson the teacher sets out to address students’ individual so-
cial and musical needs. Leading the students to the “[…] four ‘key capaci-
ties’: successful learners, confident individuals, responsible citizens, and ef-
fective contributors to society” (Bryce and Humes, 2008), the teacher’s
concept of the lesson is divided into “tiny little sections” (T-Interview I, Line,
151). Her idea is to encourage the students in acquiring different learning
strategies to help them in their future development. Especially in the younger
ages she wants to guide them step-by-step to make sure they integrate these
skills and competences in their self-education and later on are able to use
them on their own. Black and Wiliam point out the wrong belief of some
teachers that when “knowledge is to be transmitted and learnt, […] under-
standing will develop later” (9) however, in that method of teaching, self-
evaluative and self-educative processes cannot take place in the way they are
required and expected in Curriculum for Excellence (Education Scotland,
Building the Curriculum 5, 2011).
Fig. 2: Tabular Presentation of the Complementary Information (C I 1)
for ASF-1, Scotland-Lesson

















2 00:05 Text slide
Sharing the learning 
intention and success
criteria
At the beginning the teacher states the
plan of the lesson and makes her
learning intentions and success criteria
transparent. By referring to them re-
peatedly the students will remember
them throughout the lesson. At the
end the pupils reflect on whether they
have fulfilled the success criteria and
thus achieved the learning intentions.
In the long run the pupils should be
able to phrase their own learning in-
tentions and corresponding success
criteria.
3 00:10 03:23 Back
4 00:22 03:35 
Front right





8 01:26 04:41 Back
9 01:33 Text slide
Making lessons 
enjoyable
As a playful lesson starter the teacher
uses the game “Musical charade”s to
motivate the students and to recap and
strengthen their knowledge on Scottish
instruments.
10 01:38 08:01 Back
11 02:05 Text slide
Working with a 
partner
By working with a partner the pupils’
social skills should be improved. Over
time their learning processes should
become more independent and less
teacher-centred.
12 02:11 24:51 Back
13 02:59 Text slide
Group music-making
and choice of instru-
ment
Performing is the “Carrot on the
Stick” since the pupils like performing
best (compared to the other two com-
ponents listening and composing). By
making music in a group they should
develop their musical ear as well as
their skills on the instruments. Fur-
thermore their social skills (e.g. ability
to work in a team) benefit from play-
ing in a group.







This Complementary Information I (CI I) gives an overview on the ASF-1.
The subdivision into four sequences results from the aspects of quality, which
will be explained in detail below.
Sharing the learning intentions and success criteria2
(ASF-1, CI I, cuts 2–8)
The Scotland-Lesson is framed by making the aims and its content transpar-
ent to the students. Hence the teacher follows the basic idea of formative as-
sessment as an open evaluation process that enables the students to reflect
upon their learning success. 
The learning intentions are presented on the smartboard in front of the
class: 
Fig. 3: Teaching Material, 58; ASF-1, CI I, cuts 2–8)
Involving the students in the process, several success criteria are given on how
to succeed: 
Fig. 4: Teaching Ma-
terial,  59; ASF-1, CI
I, cuts 2–8)
II.7 Scotland plus California (USA)
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2 The following headlines are chosen according to the ASF-2.
Throughout the lesson the teacher refers to the learning aims repeatedly, so
that pupils are able to constantly evaluate themselves (see ASF-1, cuts 1, 3,
6, 12, 14, 16). “Further on in the term I let pupils choose their own learning
intentions and how they would be successful in achieving them, so they get
a little bit more independent with that process” (T-Interview I, Lines 8–10).
The students are encouraged to take ownership of their learning. 
At the end of the lesson the teacher directs the students to discuss their
learning process and success. The outcomes of the class reflection are col-
lected on the Smartboard by the students: 
Fig. 5: Teaching Material, 60, ASF-2, cut 10, angle back)
The pupils’ self-assessment indicates that they have fulfilled the success cri-
teria and thus achieved the learning intentions. 
I: […] What do you feel that you’ve learned today?
G: I feel I’ve learned more knowledge of Scottish music and instruments and I’d
be able maybe to recognise them a bit better as well. (S-Interview 2, Lines
57–59) 
Making lessons enjoyable (ASF-1, CI I, cuts 9–10)
As a playful lesson starter the teacher uses the game “Musical charades” to
motivate the students and to review and strengthen their knowledge on Scot-
tish instruments in an enjoyable, subconscious way (T-Interview I, Lines
Moira Summers, Carolin Dässel & Marcus Lauer
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10–19). As we can see in the ASF-1 (cuts 9–10) the pupils were keen to par-
ticipate and thus the teacher’s intentions were achieved. 
The use of the smartboard enables the teacher to display pictures of the in-
struments in a quick and effective way, which allows the game to flow with-
out interruptions. The effective use of technology here gives advantage over
the California-Lesson (compare ASF-2, cuts 5–7 and CI II).
During the partner work the teacher spontaneously reacts to the individ-
ual learning pace within the class and turns the task into a game. Although she
had not anticipated this action, it proved to be a clever way for the quicker stu-
dents to stay on task while the slower ones could catch up. Even if this change
of plan slightly affected the further time schedule, the students did not feel
bored and they were all motivated and engaged (see T-Interview II, Lines
13 ff.).
In relation to the title of this section, the question arises how to define
“enjoyable” in general. A comparison can be outlined between initiated and
self-originated enjoyment. In the first case there is a higher risk of lack of en-
joyment if the constant flow of teaching is interrupted unpredictably and/or
the pupils cannot be guided anymore.
Working with a partner (ASF-1, CI I, cuts 10–12)
In the second part of the Scotland-Lesson the teacher implements the com-
petence listening/analysis’ (according to Sheridan and Byrne, 2003). Within
a listening task the students try to identify Scottish dances by hearing the mu-
sic. This task re-visits previous learning about the typical musical features of
the dances and how to recognize them.
In partner work they practise the form of peer assessment in revising their
knowledge. (Teaching Material, 40–54) In ASF-1 (cuts 11–12) the focus lies
only on the listening task – partner work happens before and after the cho-
sen scene. Working with a partner also contributes to the improvement of
the pupils’ social skills, e.g. the ability to work together (see T-Interview I,
Lines 68 ff.). Moreover, their learning processes should become more inde-
pendent and less teacher-centred. The teacher here acts mainly as a monitor
but gives advice when needed. 
II.7 Scotland plus California (USA)
247
248
Moira Summers, Carolin Dässel & Marcus Lauer
Group music-making and choice of instrument 
(ASF-1, CI I, cuts 13–16)
Performing is the favourite component of music education within the sample
lesson. All interviewed students expressed enjoyment in their replies (see S-In-
terview 2, Lines 58–64; S-Interview 3, Lines 219 f.).
I: […] In your opinion what makes a good music lesson? What are good music
lessons like?
A: Em, getting to play music instead of just sitting. I like to play straight away. 
(S-Interview, Lines 84)
The chosen piece of music refers to the main topic of “Scottish Culture”. The
students perform a classroom arrangement of the main theme from “Brave-
heart”, a film about Scottish heroes, legends and history. By alternating be-
tween individual practise-time and class music-making, pupils get an oppor-
tunity for self-development on their chosen instrument as well as the
experience of playing in a group performance context. During this they also
develop their musical ear i.e. playing in time and in tune, as well as improv-
ing their practical skills on the instruments. Furthermore their social skills
e.g. the ability to work in a team (see T-Interview I, Lines 72–74) are utilised.
Whilst the pupils practise, the teacher gives individual constructive feedback,
and after each class performance she prompts the students to assess their mu-
sical interaction; did they play the correct notes and at the right tempo. 
The teacher invests more time on practising and discussing the process of
performing (T-Interview II, Lines 108–110), then, towards the end of the les-
son she considers allowing the pupils to “demonstrate skills on a different
instrument” (T-Interview II, Lines115–117). Playing a song on at least two in-
struments being evidence of the capability of comprehensive musicianship
(see Sheridan and Byrne, 2003). However, as the time has almost run out she
decides against this and instead allows the students to decide on the order of
playing of their final performance. These abilities are highly relevant in the
context of composing and arranging as well (see Sheridan and Byrne, 2003,
“Composing”). 
Comparing Scotland and Californian Music 
Teaching (ASF-1, ASF-2, CI II)
Fig. 6: Stills from ASF-2 (California-Lesson)
In ASF-2 contrasted aspects between music education in Scotland and Cali-
fornia are illustrated; class size, use of technology, a classroom assistant, and
assessment. 
To emphasise the major difference between both lessons, the Californian
one has to operate with approximately 70 students and the Scottish with
about 15. The Scottish group-performing process especially benefits from
the advantage of a small class size (maximum 20), as even with a full-size
Scottish class (maximum 33) group-performing can be very difficult for a
teacher to manage due to noise levels, lack of space and ensuring that all stu-
dents are on-task. The smaller size also enables the teacher to create a more
interactive lesson and to establish better interaction with pupils. (ASF-2, CI
II, cuts 2–4)
Another unusual fact in the California-Lesson is the presence of a class-
room assistant who supports the teacher by accompanying the choir. In the
chosen scene the assistant is giving advice and so the teacher can lead the
choir without interruption (ASF-2, CI II, cuts 11–12). 
The last difference in conditions of teaching is the standard of technol-
ogy. In Scotland the use of a smartboard unfolds many opportunities, e.g.
the guessing game (ASF-1, CI I, cut 10) or presentations of different slides
during the lesson, and student written feedback at the end of the lesson. By
using the smartboard the teacher is appealing to the pupils’ enjoyment of
technology; technology is a part of the pupils’ daily circumstances, it can
help to simplify the teaching process and it promotes further student inter-
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Fig. 7: Tabular Presentation of the Complementary Information for ASF-
2, California-Lesson
The Complementary Information II (CI II) describes the comparison of the ASF-1 Scotland,
vs. California (ASF 2), in search of the aspects of teaching that exemplify the differences be-
tween both lessons and consequently reveal the Scottish aspects of quality.

















2 00:05 (Text slide) Class size The first sequence emphasizes
the difference in size between
both classes; the Californian
class is big with approx. 70
pupils whereas the Scottish
class is much smaller with
about 15 students. The size of
the Scottish group enables the
teacher to have a more interac-





5 00:35 Text slide Using technology Different kinds of boards al-
low the teacher to appeal to in-
dividual learning strategies.
The availability of an interac-
tive smartboard offers many




action and motivation. In comparison the Californian teacher uses a white
board to keep track of the learning process. The possible ways of presen-
tations are limited but on the other hand the action of real-time writing of-
fers the students an additional way to acquire the knowledge. (ASF-2, CI II,
cuts 5–7)
Conclusion
The Scottish aspects of quality of good music education could be illustrated
and analysed within the Analytical Short Films ASF-1 and ASF-2. The pro-
gressive development in students of the four key capacities, successful learn-
ers, confident individuals, responsible citizens, and effective contributors to
society (Bryce and Humes, 2008; see also Education Scotland) is an impor-
tant part of the comprehensive education principle. The evaluation of stu-
dents’ progress through formative assessment is applied continuously and is
reflected in the transparency of the learning intentions and the sharing of the
success criteria. Further self-evaluation processes are initiated via a range of
feedback devices which focus on shared reflection, thinking time and thought-
II.7 Scotland plus California (USA)
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8 01:22 Text slide Assessment The extract shows the process
of reflecting on a lesson as part
of the complex concept of
formative assessment. In con-
trast the Californian teacher
emphasizes the pupils’ possibili-
ty to assess themselves through
their summative test results.
9 01:27 28:08
10 01:50 53:51 
Front right
53:54 Back
11 02:42 (Text slide) Classroom 
assistant
A striking difference between
both lessons is the existence of
a musical classroom assistant.
As well as enabling the Cali-
fornian teacher to focus on
leading the choir the assistant
can also give advice. This hap-
pens to be a good way to deal
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ful questioning by the teacher to explore pupil understanding (Black and Wil-
iam, 2001). Another important focus in ASF-1 relies on the development of
self-motivation through using contemporary music and allowing students to
choose their instrument of preference, thus making the learning experience
more enjoyable. 
Within the concept of comprehensive musicianship, students enjoy per-
forming the most. Embracing one’s own culture is an important aspect of
global citizenship, so including Scottish music in classroom performances in-
creases pupils’ awareness of their national identity. By creating a classroom
culture which promotes positive attitudes and motivated learners in class mu-
sic lessons, students can develop many of the attributes and capabilities of the
four capacities whilst also developing their music skills.
Postscript
The use of short films to compare and contrast lessons was not only an ex-
citing opportunity for researchers to see music lessons from eight different
countries, but was also a highly effective evaluation tool for the practition-
ers/teachers whose lessons were filmed. The filming was shot from three dif-
ferent cameras simultaneously, therefore after editing, all three could be
viewed at the same time or one particular view could be chosen. 
Immediately after the lesson, the Scottish teacher was initially very pleased
with the lesson, and her filmed evaluation was very positive. However, after
watching ASF-1 a few weeks later, she was much more self-critical and was
able to make a more impartial reflection. 
The use of film to help teachers to improve their practice has been around
for some time, however in reality it only happens on an exceptional occasion
where perhaps a teacher is focussing on an aspect of practice as part of a
post-graduate qualification. Having gone through the filming process for this
project, the Scottish teacher said she would be much more open to using film
to improve her practice in the future. As Black and Wiliam observe: “Learn-
ing is driven by what teachers and pupils do in the classroom. […] Standards
can only be raised if teachers can tackle this task more effectively”(2001, 1).
Filming a lesson for this research project has been seen to be a highly effec-
tive way to evaluate a lesson and should be seriously considered by any
teacher wishing to improve their practice. 
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